Proposal: A Recommended Framework for Improved TAG Services in PPS
Version 9a - IN PROGRESS DRAFT Distributed on N2y 2014

Portland Public Schools Parent TAG Advisory Council (TAGAC)

The Portland Public School District's 2012 TAG Seyvshowed widespread dissatisfaction with TAG Semvic& et,
Oregon state law mandates that “The instructionigeal to [TAG] identified students shall be desidiie accommodate
their assessed levels of learning and accelerated of Iearning.z’ The survey documented the widespread belietkligis
not happening. In fact, many parents did not askedge that any type of TAG Services existed awvétthin PPS. This is

in sharp contrast to Board Policy 6.10.075hich “directs district staff to provide classmar school programs designed
to promote educational opportunity for talented giftéd students commensurate with their abilitWhile some Building
TAG Plans and other PPS documents describe adalitiseful-sounding practices and/or opportunitiesse are not
universally implemented; TAG differentiation canlighly discouraged, only occasionally used attesthere and there,
championed only by an innovative principal for arer two, or only approved for a few students vehparents have the
time and energy to persistent as vocal advocates.

We heartily approve of the new emphasis over thst year on having teachers provide differentiatmatudents of all
achievement levels through a “Rigor and Relevafieefiework and believe that the additional trainimglifferentiation
techniques being rolled out to teachers is a stepe right direction. But the often heard ear@elshonition that ‘teachers
should provide appropriately differentiated instioie for all students in all classrooms’ seemséadh®e only real attempt at
accommodation for TAG students. Besides this, tHeraot seem to be widespread nor effective TAG/i8es in place, or
encouraged, for pre-High School level studén&his is not sufficient to accommodate TAG studeassessed rate and
level of learning, as mandated by Oregon law n&sdbdo enough to promote educational opportuagyper PPS policy.

While having all teachers differentiate for allétmts in all classes is a laudable goal, we belieatthe range of student
achievement levels currently present in individtlabsrooms is too wide for this to be possibleerEwith additional
training for teachers and even if class sizes \wetleced, this would not likely be feasible. A tees time and resources
are simply spread too thinly between too many gsafistudents with different rates and levels afiéng. We believe
that PPS needs to internalize and institutionalizéhe realization that teachers cannot provide diffeentiated
instruction for all students in all classrooms unlas they actively reduce the range of student achiement levels in
each classroom.

We believe that the only solution is for PPS taroarthe range of achievement levels in classroanthat each teacher can
spread their time and resources more thickly, difidating more effectively for a narrower rangeabflities. These
recommendations outline a framework to do this aysvthat are not “tracking” and are in line wittaddished best
practices, many of which are already happeningsanal number of PPS schools or in other nearbgadffistricts, such as
Lake Oswego, Beaverton, and Vancouver. In factbeleve that students of all achievement levelsvdhefit. As TAG
parents ourselves, we believe that implementingftimework will establish a visible and valuab#¢ af TAG Services that
will help high achieving students fulfill their peottial and entice/promote identification of studaewhose families currently
opt-out. We also believe the implementation ostheecommendations will support teacher effortsraddce teacher
workload.

The one bright spot in the 2012 TAG Survey wasaverwhelmingly positive response from parents ofUKSS Academy
students. This is despite the fact that ACCES8estts must test academically or intellectuallyhia 89th percentile for
admission and should, therefore, be one of the difigtult groups of students to consistently chalje in the classroom.
We are recommending that the district expand emeit at ACCESS Academy and broadly adopt sometkategies
practiced at the school that will translate welatbPPS schools. These are integral parts obtieeall framework. As such,
this recommendation should not be viewed as a mé&nptions from which to pick and choose. Only wiaken as a
whole, with all measures implemented, do we belibese recommendations will work as intended. d&leafer to Figure 1
as you read these Recommendations, which summahizésstructional measures in this framework.

! See http://www.pps.k12.or.us/departments/tag/78tifor a summary of the survey results.

2 OAR 581-022-1330 (4) See http://arcweb.sos.statestpages/rules/oars_500/oar_581/581_022.html

% See http://www.pps.k12.or.us/departments/boardigs0.

“ This year’s recommendations mostly address TAGi&es for Elementary and Middle School studentse &pect a future year's TAGAC to look more
closely at the variety of advanced classes and $&@®ices available to High School TAG studentsthéugh we try to address measures for both math and
reading, we had more input from TAGAC members, ieaz and others concerning math, so some intetjpretaay be necessary to properly apply some
measures to English Language Arts, Science, etc..
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Measure 1. Place ES/MS Students in Appropriate Level Math and Reading Classes

This measure guarantees that every pre-High Sctedént whose math or reading level is 1 year abiwsie age-based
grade, will be placed into appropriate level maitl eeading classé@sThe placement is a data-based process that is
accessible to all students (not just TAG identiftaldents) because it is initiated by teacherstaids rather than requiring
parent advocacy.

A. Require all schools teaching K-6 math and K-6 negdd align math and reading classes so that aaljfigd
student can study those subjects at their appttepyiade level, by joining another classroom fat {eriod.
Immersion and focus schools are not exempt. Mi&dleools must schedule math classes in such ahaait is
possible for qualified 6th grade students to takegrade compacted year 1 math and for qualifiacgvade
students to take compacted year 2 math. Thigdutistnalizes proper placement and improves equityAG
Services because parent advocacy is not requirgardper placement.

B. Require all K-5 schools to provide 6th grade mattt Beading so that 5th graders can be placed sttdea grade
level above their chronological grade without negdiaily transportation to a Middle School. Theoeld be a
cost for K-5 schools (K-8 schools already have #ivigilable), so principals should try to find inaive solutions
and compare the cost against alternatives sudrdtinh teachers serving several nearby schoolsdpasidents
from nearby schools to one school, etc.

C. Require all K-8 and Middle Schools schools to pdevone year of High School math so that 8th grackemsbe
placed at least one grade level above their chogital grade without needing daily transportatiom tHigh
School.

D. Atthe beginning of the school year, every studdnaiuld receive comprehensive assessment of shillsath
reading and math. The assessment should reflec@dmmon Core Standards and the reasoning skillslfc
expected of students. Students scoring 85% oemgtbficiency at their grade level should be pthirethe math or
reading class at the next higher grdstudents scoring close to that should be evalugiteng with other available
information, such as the previous year’s state 1656 identification status, etc. We do not intéodequire the
development of new sets of exams, but it is ourewstdnding that many PPS schools already do sbelianing of
year assessment, so such exams already’eKishese tests are not already standardizedlfschools, we strongly
suggest the district do so.

E. Students who demonstrate above grade level profigien the beginning of year open ended comprebensi
assessment or who have tested up for a secondspeald automatically be evaluated for multi-gr&itegle
Subject Advancement and should be tested to sheyifqualify for admission to ACCESS Academy.
Determinations for SSA and/or ACCESS should be deted before parent-teacher conferences.

F. All PPS students should take the Oregon State steees test for a subject in the grade level theyaatually
studying rather than their chronological grade llevka student does not meet or exceed the stdsdar that test,
the student should repeat the same math or reatting the following year.

G. Require Elementary School teachers to enter mathieading pre-assessment and post-assessment istorhe
ParentVUE (or similar) system. This provides omgostatus to parents and some evidence whethet their
child is being challenged in the classroom.

H. Develop a process for parents to request re-evafuaf level during the school year, after congigtawith the
teacher and principal.

® One highly respected school district in the aregkel Oswego has a similar program where, basedroprebiensive test results, it provides 6th graddéimat
at every Elementary School and buses studentgufned to meet a level 2 grades or higher. Thehaported to us that approximately 10% of their
students are working at least 1 grade level ahead..

€ Of course there is some leeway for teachers andipéils to set the exact percentage, but pleasethat' The majority of teachers [in a study] (80%)
identified a specific proficiency standard by whtohevaluate whether students had mastered th&areguriculum. The criteria for determining
proficiency ranged from 80%-100% and the most feedly used standard to document student proficievay85%." This quote is as excerpted by the
author of [Reis, Sally M., Deborah E. Burns andepbsS. Renzulli, "Curriculum Compacting: The Congpléuide to Modifying the Regular Curriculum
for High Ability Students," Creative Learning Prédansfield Center, Connecticut, 1992.] and preskate
http://www.gifted.uconn.edu/siegle/epsy373/fcoment

" Many such exams are commercially available for begiling and math, such as the Developmental Rgadisessment (DRA), the lowa Test of Basic
Skills (ITBS), Measures of Academic Progress (MARS).
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Measure 2. Reform Screening for Single Subject Advancement

In this framework, Single Subject Advancement (SSK¥Juld only be necessary for advancement of 2egrad more. It

still faces the same obstacles as it currentlysfasach as how to transport 5th graders to 7thegnaath and how to transport
7th graders to 9th grade math. So whether or gwade advancement can be done is still dependemtvariety of factors,
just like single grade SSA currently is. But witle other measures of this framework in placentimaber of students in
this case-by-case situation should be greatly rediuc

A. Requiring a 99% test score as a screening crifasids the case now) before an actual determinafiarhether
SSA is appropriate, is too high a bar. Insteathefcurrent screening process, under certain donditlescribed in
Measure 1, a student will be automatically assefwediultiple grade SSA. As per Measure 1, inball unusual
cases, a process for single grade SSA should getdre necessary.

B. Under exceptional conditions recognized only adifgpropriate consultation with a student’s teacher@incipal, a
parent may also request SSA screening. The sagehbuld be based on a variety of data includiates
achievement test scores, classroom pre-assessmlestspom summative assessments, report cardsgaadeell
as indicators such as, a parent questionnaireeauthér and principal input.

C. Ensure that the SSA Pathway Determination prosespén-ended and happens within a reasonabledifiajtely
within 1 quarter, and is no not be postponed tinéilnext school year. Although we realize thisascurrently the
case, ideally, the testing should use the same asshose used yearly to evaluate placement,sasitoled in
Measure 1. If results indicate that multi-yearattement in a subject area is appropriate, a gasede SSA plan
should be developed and the student should be ¢feaption to be evaluated for ACCESS Academye (Se
Measure 5.)

D. Change existing references to Single Subject Acattm to Single Subject Advancement in order fteot that it
is may meet a studentisvel of learning but is not a solution feaite of learning. Also note that SSA is now only
necessary for students needing to advance 2 or gnade levels. SSA is expected to be much less wséer this
framework.
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Measure 3. Use Flexible Grouping to Narrow Range of Achievement Levels per Teacher
Narrow the range of student achievement in eadhighehl classroom so teachers can differentiateafostudents. Make it
feasible for teachers to apply Rigor and Relevdraseed differentiation for all students in the dlass. The benefit for
TAG students is that greater depth (higher levehgor and relevance) can be achieved for higlebieving students. Non-
TAG students also benefit because teachers haspetal less time differentiating for a small numifenigher achieving
students. Teachers will benefit from fewer pamrhplaints about bored students and TAG busy wditke PPS District
benefits by having a full time TAG Service withautjor budget implications.

A. Teachers report that existing teaching materialsh sis Bridges for math, do not include adequagk-band
extensions. It is critical that district level Gent Specialists should create unit-by-unit highl ertensions that
teachers can use in robust differentiation adtigithat go with particular math or reading urstience challenges,
etc.. Every teacher should not have to develogetlifferentiation activities themselves. The fistshould
provide to all teachers in all schools appropriitierentiation materials suitable for a wide rarge AG and high
achieving students for all standard curriculum.

B. Require principals and teachers of all schoolshieacgrades K through 6 to implement, at all grisdels in all
classes, one of the two methods of flexible grogmiascribed below. With both types, teachers dafioups of
students based on similar ability level and debio to mix them and finally how to assign themeadhers in
ways that reduce the range of achievement levefseitlass Figure 2 shows an example of the ability lewels
teacher might have to differentiate for in an ttiadial classroom.

Far Above Above ﬁweragf' ' Average ' Average . Below Below Far Below
Average Average Albility Ability Ability Average Average Average
Ability Ability . Student . $tudenl . Stud ent Ability Ability Ability
Far Above Above Average ' Average ' Average ' Below B el ow Far Below
Average Average Ability Ability Ability Average Average Average
Ability Ability . Student h&tudem wtud ent Ability Ability Ability

Above Avera?" ' Average' . Average . Below Below Far Below
Average Ability Ability Ability Average Average Average
Ability . Student Lstudent Etudem Ability Ability Ability
Above Average . Average ' Average . Below B el o Far Below
Average Ability Ability Ability Average Average Average
Ability gsltudent h&tuden‘l hf)tud ent Ability Ability Ability

Figure 2: The mix of all abilities in a typical 3fudent classroom.

There are various ways teachers may decide hovixastadent groups appropriately for their particidaudent
population. Our two suggested methods of flexgsteuping differ in how frequently the groupings nge and both
have advantages and drawbacks related to thiss ftexguent change focuses grouping decisions tothard
beginning or end of the school year, with infrequaid-course corrections during the year, allowiegchers to
work more independently. More frequent reorgainze require closer and more in-depth communioatighin
grade level teaching teams during the school y&aachers and principals should work together tidgewhich
approach works better for each grade at their dchoo

Class by Class Flexible Grouping

Class by Class Flexible Grouping puts studentsamigs when they are assigned to teachers for the
upcoming year, typically in the Spring or over iemmer. Assignments need to be based on quatgifia
evidence of achievement, TAG identification staarsj consideration of potential performance.
Placements change yearly but could also changetimden if a student is clearly outpacing peers or
struggling with most material. In every classrodeachers use Rigor and Relevance based diffetientia
to meet the rate and level for all their studemta. advantage is that there is no disruption tottaditional
daily routine and the students that each teacteimhelass do not change frequently. There aresasial
benefits to TAG children of spending more time withers who “get them.” A drawback is that sinte t
students stay together for all subjects, a broage®f skills must be considered together. Fongple, it
may be difficult to place a student who excels @ading but has difficulty in Math.

8 There are multiple possible ways to mix studentssiill narrow the range. Reports from PPS teachsing Unit by Unity Flexible Grouping are that
both straight high to low grouping and mixing fréwp groups have been preferred in different yegrdifferent teams of teachers.

® This TAG Service and other school districts usireré documented in [Winebrenner, Susan and Din#eBr “Teaching Gifted Kids in Today's
Classroom: Strategies and Techniques Every Te&#meitUse,” 3rd Edition, Free Spirit Publishing, IMinneapolis, MN, 2012.]
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For example, some classes may purposely not havadst gifted students, as in Figure 3, and otimengs
purposely not have the farthest below average stadas in Figure 4. But, there are still a vgridtlevels
in each class. This and the fact that the grougpaignge over time mean that these strategiestdtrack”

student?’.

Above Above e b ! ; . Far Below FarBelow
Average Ability || Average Ability A“:’E:“:' i A"’"‘; i :n:’" y A“'e;g: :: ity || Average Ability || Average Ability
Student Student ‘ 2k . . Student Student
Above Above o . - Far Below FarBelow
Average Ability || Average Ability A"'esmmngtt" L A“;ﬁ :r:” Ty Rove ;5;;‘:“"" Average Ability || Average Ability
Student Student L = L L Student Student
Above Above ; ' o ' e . Far Below FarBelow
Average Ability || Average Ability A“e?j:Att" lity Aveg‘ii :r:” T kave ;atﬂg ;:“‘Y Average Ability || Average Ability
Student Student L o L L. Student Student
Above Above .. B Foc . Far Below FarBelow
Average Ability || Average Abili Average Abili i
Average Ability Average Ability Slug e, L Stien‘l Stgdent s Average Ability || Average Ability
Student Student L L L Student Student
Figure 3: Primarily heterogeneous student mix,dtags does not contain far above average students.
FarAbove Average . Average ‘ Averagé . Below Below Below Below
Average Ability Ability Ability Average Average Average Average
Ability h‘;tudent h.ztudent h{-tud-enl Ability Ability Albility Ability
Far Above Average . Average . Averagé ' Below Below Below Below
Average Ability Ability Ability Average Average Average Average
Ability Elud&m gtudent L!:'-tudeni Ability Ability Ability Ability
FarAbove Average ' Averaga‘ Average . Below Below Below Below
Average Ability Ability Ability Average Average Average Average
Ability . Student hfludent hstuderlt Ability Ability Ability Ability
Far Above Average ' Average ‘ Average ' Below Below Below Below
Average Ability Ability Ability Average Average Average Average
Ability Etudent Etudﬁnt h_s_tuderlt Ability Ability A bility Ability

Figure 4: Primarily heterogeneous student mix,dags contains far above average students

Unit by Unit Flexible Grouping™*

Unit by Unit Flexible Grouping takes advantage tahslardized math and reading curriculum and the
patterns of small units and pre-assessments regigirgoroper differentiation. After students igiede
level take a pre-assessment for a unit, the tedebhars meet and use the results to assign stuibethis
appropriate classroom for that unit in that subgedy. Teacher teams decide on the patterns @jrzing
students to classrooms that work best for thenthgay, the students move to their assigned classro
for that subject. In each classroom, teachersRiger and Relevance based differentiation to nieetrate
and level for all their students. At the end offeanit the students take the pre-assessmentdaretkt unit
and are re-assigned into new groups and possildifferent teachers based on the results for thit An
advantage of this approach is that it can closelicimeach student’s abilities on a subject by stlfjasis.
A disadvantage is that it requires students to neameend much more during the day and requires close
teamwork among teachers in the same grade.

0 5ee www.pps.k12.or.us/files/tag/Cluster_Groupingefpts.doc for further information.
1 This TAG Service is currently in use in at least sghool within PPS.
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Measure 4. Eliminate and Repurpose School TAG Budgets

Schools who have a Vice Principal or other schdahiaistrator as TAG Coordinator do not have to TA& budget to
compensate the TAG Coordinator. Schools that mssthe TAG budget to compensate a TAG coordiratdrup with
less discretionary money available per studente rfBleent menu from which schools can choose irsgabouts for TAG
students has made this inequity even more obvieoause the pullouts either limit the number of st or are priced
based on the number of students. Further, schdGl Budgets are often used to purchase enrichmepitdeOregon
Department of Education's (ODE) statement thatht8tenrichment might be helpful, but it does n&etthe requirements
[of appropriate rate and level instruction] ondtsn."

These uses of school TAG budgets are sometimesasemerely a way to deflect criticism of an absesfcEAG Services
within PPS. Even then, many parents complainghathment paid for by school TAG budgets is nategls used to benefit
TAG students and is often held on mornings of st days or after school when children of workiregents are often not
able to attend -- another inequity for lower incopaeents. While in general, we strongly supporioclament, the needs of
all students need to be met in the classroom duhi@gchool day.

This measure eliminates the current incarnatiotisdretionary school TAG budgets and replaces tiwémsubstitutes that
contribute to rate and level based education apidawe both equity for TAG students at smaller séband equity for
access to TAG Services for all students. It adspests restoration of additional funding to adézjyataff PPS's TAG
Department.

A. Eliminate the existing discretionary school TAG bats. Use the funds to pay for as much as possilike rest of
the items in this Measure.

B. The district should pay extended responsibility pensation to teachers for being a TAG Coordinatatlachools
currently doing so in the 2013-14 budget. Othéiosts will continue using a Vice Principal or otleministrator
as the TAG Coordinator.

C. Differentiated instruction in every classroom of tfistrict is supposed to include high achievinglstts, so
incorporate TAG specific professional developmeid imainstream processes used to train teachersiotrely
on a school's TAG Coordinator to pass on this msifznal development in differentiation to the teagtstaff.
Make high-end differentiation a mainstream anditimsbnalized practice required of all teachers..

D. Purchase a district wide license for an onlineriesy application that all students can use at sctiod at home, to
study at whatever rate they can or are intereste@Ror example, IXL.COM has been purchased ard by
several PPS schools on an individual basis, seeins tvell liked, and is often used to augment ctamss work. A
district license would also save money for thos®ets and the PTAs currently paying for it.) Orliservices
would also benefit non-TAG students by providingliidnal drills and explanations for at-level lears and review
materials for students who are behind. Furtheline drills can also be used at home by parents etuld
otherwise not afford it, to provide achievementueed curriculum support that may even prepare ystudents
better for TAG identification testing in 2nd gratfe.

E. Unitil several years ago, the TAG Department haadllgifne Administrator and about 4 Teachers On &pec
Assignment (TOSAs). Staffing was reduced since til the current situation of a part time Adnsinator and a
single TOSA. We feel this is inadequate now andld@learly be even more so with this frameworkiglace.
The district should restore the previous staffigchlsing at least 4 additional FTE’s plus a futhe Administrator.

2 See item 10 in the ODE TAG FAQ at http://www.odatstor.us/search/page/?id=2321
13 Although some will say that this is “gaming thetsys,” the reality is that financially capable pagedo this all the time through after-school classed
pricey supplementary educational materials at horReoviding this to all families could help to inowe equity in the TAG identification process.
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Measure 5. Accept all 99th percentile qualifying students into ACCESS Academy

NOTE: Consensus has not been reached yet on thisasure by the authors
of this draft.

Exceptionally talented or gifted students are o#ierisk of experiencing difficulties because afudbstantial asynchrony
between age and cognitive or academic developmEmy may be isolated in neighborhood schools aadtrisk for
depression in normal school settitfgsThis measure advocates that all such K-8 PRf&sts should be granted admission
to ACCESS Academy, if they choose to attend. Tihiher supports the general goal of narrowingrérge of achievement
levels in classrooms, since students qualifying¥6CESS Academy would typically require a signifitamount of
differentiation to meet their rate and level ofrtdag. It may also help improve ACCESS Academysalaand
socioeconomic equity profile by attracting studenttamilies who might otherwise be discouragedhsyoverhead and
uncertainty of a subjective application processlaniding enrollment cap. Measures 1E and 2C &bsip to improve equity
by automatically triggering an evaluation for gtiaéition into ACCESS Academy without requiring patradvocacy.

A. Give the ACCESS Academy a permanent school loc#hianallows it to expand to accommodate all sttslamo
qualify’®. Preferably, establish an additional west sideCESS Academy, to minimize busing and avoid long bus
rides for young students.

B. Review the ACCESS Academy application process sansocioeconomic and racial eqtfigs well as
transparency of the admissions criteria; considehraamge in the admissions criteria such that, ambd the
Summa&’ program in the Beaverton School District, the aislification for admission is a 99th percentila@
identification test score.

C. Continue to test all PPS students for TAG statunith grade, but allow'5grade TAG students to request retesting
to see if they qualify for ACCESS Academy.

D. Reclassify ACCESS Academy as a school so thasielqaal standing for funding and can retain Admiatsrs by
offering compensation comparable to Principals.

14 See the ACCESS proposal approved by the SchootiBaaen establishing ACCESS Academy for a discussidhe emotional issues faced by gifted
students..http://www.pps.k12.or.us/depts/tag/program/accesdtipdf These issues are also discussed in further defdkeihart, Maureen, Sally M.
Reis, Nancy M. Robinson, and Sidney M. Moon; "Tloei&l and Emotional Development of Gifted Childrgvihat Do We Know?", Prufrock Press,
January 1, 2002.]

15 Projected capacity for 2014-15 is “300+” studer(tgtp://www.pps.k12.or.us/schools/access/files0%_Prospective_Family_Letter(3).docx ) The
ACCESS Academy website (http://www.pps.k12.or.usssts/access/194.htm) reports that only 80 studemts 190 applicants were accepted for 2013-14.
At current enroliment of 236, this suggest thatrlye350 students would qualify and attend now, thig number would likely grow as the program beceme
more well-known within PPS. A strict 1% of all 326 K-8 PPS students suggests that 325 studentd eoalify, but does not take into account that
students can qualify in any of three areas, séxédylfar too low. Taking 1/3 of the 3,191 K-8 TA@entified students in 2013-13 at the 97% levedmy

one of three areas. In 2007, PPS’s Research arldafiea Department preliminarily estimated tha820 of PPS’s 47,000 students may be eligible fisr th
school...” (http://jeffersonflusterclub.files.wgnss.com/2013/01/reportaccessjan2008.pdf) A 806dey of qualified PPS students and their parents
indicates that about 75% of parents would be istetkin sending their children and about 70% alestts would be interested in attending. (See
http://www.tagpdx.org/proposal.htm and ignore blaesponses.) Taken together 75% of 1320 suggestsper bound of 990 qualified students that
would want to attend.

16 Despite serving the entire district, in the 2013stHhool year, ACCESS Academy enroliment was 2.5%ic#&fi American, 4.2% Hispanic, 68.2% White
and 12.3 % of students were eligible for Free aaduRed Lunches, while the respective district peeges were 10.7%, 16.2%, 55.8%, and 44.8%. See
http://www.pps.k12.or.us/files/data-analysis/2018rdiment_Summary.pdf

17 Beaverton School District’s Summa program has iplelfiocations and admits all grade 6-8 students mbet their Intellectual, Reading and Math test
score criteria, which are more stringent than ACSB8ademy’s criteria. See https://www.beavertod.&f.us/depts/tchirn/gifted
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Measure 6. Post Additional TAG Statistics on the PPS Website

In order to understand the characteristics of tA& Btudent population, the following statistics glibbe compiled each
year and posted along with other statistics orPtR& website. Many of these are in preparatiofutore work by the
TAGAC Equity Committee.

A. Add a report of number of TAG identified studentgach school broken down by ethnicity, genderspetial
populations for each school. An example of thisditnicity can be found at the end of
www.pps.k12.or.us/files/board/SAC_Final_Packet 4t28df in a table entitled “PPS Grade School TAG
Demographics: Title 1 vs. Non Title 1.” We woulldito add gender and special populations inclufireg
Reduced Lunch (FRL) status to this and have itnteploon a yearly basis.

B. PPS reports student achievement gains in readithgnaith broken down separately by grade level, ethrgup,
gender, special populations and performance |eVbé report for 2013 is &tttp://inside.pps.k12.or.us/depts-
c/rne/results/2013/overviews/Visio-distr_m13.p&dd the following to these yearly reports:

a. Inthe“Special Populations” section, add “TAG ligetual”’, “TAG Reading”, and “TAG Math” to the
“TAG” breakdown.

b. Inthe “Performance Levels” section, add charts findher breakdown each of the five performancele
by each of the special populations, each of theieity categories, and gender.

C. Add further breakdown by TAG status (i.e. Intelleadt Reading, and Math) to all TAG related statstieported
under ‘How do the District's's special program students pdorm on assessments?'for example, on this
webpage:
http://inside.pps.k12.0r.us/depts-c/rne/resultsB28decProg09.php?resultYear=2013&school=distr

D. Add a report of the number of students at eachaldhat have been placed in a reading or math elasse their
chronological grade level (as described in Meadurenclude the number of students that have Isebject
advanced at each school.
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